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Abstract 

This study investigated the ability level as a determinant of effectiveness of 
Cooperative Learning on Achievement of Social Studies students in Owerri 
Education Zone 1 of Imo-State. This Quasi-experimental design study was 
guided by two research questions and two hypotheses. Population of the study 
was six thousand, two hundred and twenty three (6,223), JSS II students in the 
zone. Three hundred and sixty (360), JS5 II students were sampled for the 
study using random sampling technique. The instrument used for the data 
collection was a researchers' made 20 items Social Studies Achievement Test 
(SSAT), The SSAT was validated by relevant expert and had a reliability index 
of 0.82. Mean and standard deviation was used to answer the research 
questions, while the Analysis of Covariance (ANCOVA) was used to test the 
hypotheses at 0.05 level of significance. The result of the study revealed that 
there was a significant difference in the relative effectiveness of cooperative 
learning approach over conventional (lecture) method in the achievement of 
students in social studies. There were also significant differences in the effect 
of teaching method and ability level on students' achievement. Based on the 
findings, it was recommendations among others that Social Studies teachers 
should use cooperative learning approach to enhance students achievement in 
Social Studies. 
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Social studies is primarily concerned with the study of people, their activities and 
relationships as they interact with their physical and socio-cultural environments. Since 
the emergence of social studies as a content area in the early 1960s, it has expanded 
rapidly to become a core subject offered in Nigerian schools (Adeyemi, 2005; FRN, 
2004). Therationale for the teaching of social studies in junior secondary schools in 
Nigeria according to Uzoagba (2004:5) are: 

The development of self-confidence and initiative in the students based on the 
understanding of their own potentialities and accomplishments, inculcation of the spirit 
of national consciousness, through interest and involvement in local and national 
heritage, the creation of the awareness in students about the problems of the Nigerian 
society and their origins as well as how they are being solved, the development in 
students' positive attitude, to citizenship and the desire to make positive personal help 
towards the creation of a united Nigeria. 

Nigeria saw that one effective way to solving its social problems like 
{corruption, indiscipline, selfishness, lawlessness, and sundry social vices) was to 
introduce social studies into the Nigerian secondary school curriculum. To give 
direction to effective instruction and to develop a capacity to acquire certain basic skills 
essential for forming sound judgment and to ensure the acquisition of relevant body of 
knowledge and information which is an essential pre-requisite to personal development 
and positive contribution to the betterment of the society as a whole (Iwuamadi, 2013). 

According to Yusuf (2004:10) the "Nigerian system of education is geared 
towards producing individuals who will not only possess the capability to solve their 
problems but also contribute to the development of their society" The realization of 
these broad objectives lies in the quality of instruction at schools. Usulor (2009) on a 
review on students achievement in social studies in junior secondary school certificate 
examination (JSSCE) for 2008 showed that, students achievement in social studies was 
poor. Also, record from Owerri education zone, shows that the performance of junior 
secondary school students in social studies from 2011-2013 has been very poor. 

Awoyemi (1986) and Linda (2010) in their studies attributed the poor 
performance of students to low quality of teachers. This may be due to the position held 
by teachers as the implementers of curriculum. Ewona (1998) stated that, a major 
reason for not realizing curricular objectives is the use of inadequate methods to teach 
social studies. Adopting inappropriate teaching/learning approaches in social studies 
leads to rote memorization and regurgitation of facts and concepts. This is because 
inappropriate methods do not involve active participation of students in learning 
activities such as, experimentation, projects, assignments and others, which these facts 
and concepts are based on (Oruwari. 2014). 

There is therefore an urgent need to look for effective instructional strategy to 
teach social studies concepts which should be innovative and learner-based in order to 
combat the high failure rate of the students in social studies and enhance their pursuit of 
chosen careers at the higher levels. The primary teaching tasks of schools and teachers 
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are to provide rich learning experiences that take into account children's prior 
knowledge and understanding. 

Social studies teachers are required to posses the pedagogical knowledge, 
capacities and disposition needed to create the kind of learning experiences and school 
environment that are envisioned to favour learners towards meaningful, integrative, 
value-based, challenging and active instruction. To improve students' performance, 
there is needfor teachers of social studies to vary their teaching methods in different 
classroom situations taking into consideration the learners' ability level. 
Asoluka and Obih (2012:10) asserted that "good methodological background of social 
studies is the basis for effective implementation of social studies curriculum in 
secondary school". Different teaching methods are employed in teaching of social 
studies considering students ability level to facilitate students' academic performance. 
Such methods include Discussion, Problem Solving, Demonstration Co-operative 
methods, Project and Discovery method, Inquiry, Lecture, Activity and many others. 

This study focused on ability level as a determinant of effectiveness of 
cooperative learning and academic achievement of social studies students. 
Nevertheless, this does not suggest/mean that other methods are less effective in the 
learning process. 

In considering the ability levels of students taught using co-operative learning 
strategies Uyoata (2002), found that high achievers reported more task oriented 
interactive thoughts than the low ability achievers. The later group had considerable 
difficulty in explaining group tasks and was passive in cooperative in cooperation work. 
The particular ability variables used by Parker separate the effect of the stronger 
students in the groups from that of the weaker students. 

Ajaya and Erawoke (2010), discovered that a significant higher achievement 
test scores of students in cooperative learning group was noted especially among high 
achievers thereby supporting earlier works by Steve and Slavin (1995), Cohen (1994) 
believed that high achievers gain more in cooperative learning groups than lower 
achievers. Their reasons range from their ability to interpret tasks tenancy in carrying 
out tasks given. 

Cooperative learning is an instructional setting consisting of small groups of 
two to six heterogeneous members who freely interact among themselves during an 
instructional process to bring about achievement of a common goal. It has been credited 
with promoting students' academic performance, increasing students' retention and 
enhancing positive attitude towards school subject matter and teacher (Johnson and 
Johnson 1997). The basic elements of cooperative learning can be considered essential 
to all interactive approaches with small student groups, usually consisting of two to six 
members (Johnson et al 1997). Other characteristics according to Johnson et al (1997) 
are that grouping is heterogeneous with respect to student characteristics, group 
members share the various roles and are interdependent in achieving the group learning 
goals. While the academic task is of primary importance, students also learn the 
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importance of maintaining group health and harmony and respecting individual views. 
Johnson et al (1997) further explained that, cooperative learning experiences when 
compared to competitive and individualist ones, promotes higher achievement, greater 
motivation, more positive interpersonal relations among students, more positive attitude 
towards the subjects area and teacher, greater self-esteem and psychological health, 
more accurate perspective taking and greater social skills. 

In a cooperative learning situation, after the teacher's presentation of lesson, 
students within a given class form four to six member learning heterogeneous teams. 
Team members use worksheets and other study materials/devices to master the learning 
materials. They work individually, in pairs or in larger groups in their teams through 
peer interactions, tutoring and discussion. They are encouraged to help each other and 
to make sure that everybody understands the material because each student is 
individually accountable to the success of the team. After students have had adequate 
time to study together as a team, they take individual quizzes or class test. 

It is against this back drop that the study investigated the ability level as a 
determinant of effectiveness of cooperative learning on academic achievement of social 
studies students. 
 
Statement of the Problem 

Poor achievement has been earlier reported in social studies at the junior 
secondary school level. Incidentally, of all factors causing the low achievement, the 
didactic methods that do not encourage students' achievement in social studies is on the 
top list. Social studies teachers have been engulfed due to their application of 
inappropriate teaching methods which lead to students poor achievements in social 
studies at the secondary school level. This undesirable situation of social studies, if 
allowed to continue, the global aim of realizing curriculum goals through education 
may not be realized. This constitutes a problem especially when one recalls that ability 
level can affect the performance of students. The question of what will be the effects of 
cooperative learning approach on secondary school students' achievement in relation 
with ability level in social studies therefore becomes imperative as a problem of this 
study. 
Therefore, this study was carried out to answer the question, what is the effect of 
cooperative learning approach on secondary school students' achievement in relation 
with ability level in social studies? 
 
Purpose of the Study 
This study is determined whether: 
1. Students taught Social Studies through cooperative learning approach will 
differ significantly in their achievements with those taught through conventional 
(lecture) method. 
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2. Students with different learning abilities (high, average and low) will differ in 
their Social Studies achievements when taught using cooperative learning approach. 
 
Research Questions 
The following research questions guided the study; 
1. What is the difference in the achievement of secondary school students taught 
social studies using cooperative learning approach and those taught using the 
conventional (lecture) method? 
2. How does use of cooperative learning approach influence achievement of 
students with different learning abilities in social studies? 
 
Hypotheses 
The following hypotheses were tested at the 0.05 level of significance: 
HO1. There is no significant difference between the achievement of secondary school 
students taught social studies using cooperative learning approach and those taught 
using conventional approach.  
H02.    There is no significant difference between the achievements of secondary school 
students with different learning abilities taught social studies using cooperative 
Learning approach. 
 
Methodology  
Design 
The study used the quassi-experimental design. The study was conducted in Owerri 
Education Zone 1 in Imo State. The population for the study comprised all the 6,223 
junior secondary two (JS2) students in the 68 secondary schools in Owerri education 
zone 1 of Imo State. The study was made up of 360 JSS II social studies students. This 
sample was drawn from four (4) intact classes in four selected secondary schools in the 
study area using a hat and draw method. Stratified Random Sampling Technique to 
select the four schools, from the sixty eight (68) schools in the study area. 
 
Instrumentation 
The following instrument and treatment packages were used to collect data for the 
study,  
i.          Social Studies Achievement Test. (SSAT) 
ii.         Social Studies Learning Ability Test (SSLAT )  
iii.        Lesson package on social studies 
 
Social Studies Achievement Test (SSAT) 

The social studies achievement test (SSAT) was used to elicit response on the 
achievement of students in social studies. The test items were derived from the four 
different topics for which the lesson plans were prepared within social studies content. 
The test is made up of twenty (20) items of multiple choice questions with four options, 
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lettered A to D. each of which only one of the options, is the correct answer. A table of 
specification was constructed to guide in the allocation of questions into the cognitive 
(lower and higher) learning outcomes. Each test item was allocated five (5) marks and 
this gave a total of one hundred (100) marks for the twenty test items. 
 
Social Studies Learning Ability Test (SSLAT) 

The researcher constructed a (20) twenty item multiple choice test based on the 
previous knowledge of the students which were used to determine their learning 
abilities, Each item in this test has four options with only one correct. The test was 
administered together with the pre-test and the scores obtained were used to classify the 
students into the different learning ability groups viz. high, average and low learning 
ability, using the quarter were classified as high achievers, thus in the second and third 
quarter were classified as average achievers while those within the last quarter were 
classified as low achievers. 
 
Lesson Package on Social Studies 

Lesson plan for teaching experimental and control groups (cooperative and 
lecture method) were prepared. Four (4) lesson plans on (types of food in our locality, 
common dresses in our locality, common hair style and adornment) were prepared for 
four (4) different topics. Each topic was prepared using one different teaching method 
(cooperative and lecture method). A post-test of SSAT was administered after the 
treatment. This post-test instrument has the same features as pre-test and they were 
exactly the same instrument. Although the difference was that post-test items were 
reshuffled to avoid wiseness and maturity. 
 
Experimental Procedure 

The researcher carried out the study in three (3) phases- namely; pre-treatment 
phase, treatment phase and post-treatment phase. 
 
Method of Data Analysis 

Data collected during the pretest and post-treatment were statistically analyzed 
using the mean and standard deviation to answer the research questions while each of 
the hypotheses was tested using COVARIANCE (ANCOVA) at the alpha levels 0.05. 
 
Data Analysis and Results 

Research Question One: What is the difference in the achievement of secondary 
school students taught social studies using cooperative learning approach and those 
taught using the conventional method? 
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Table 1: Mean and Standard Deviation of the Pre- and Post Social Studies 
Achievement Test (SSAT) Scores of the Experimental and Control Groups 
Teaching Method Type of test Mean SD Mean difference         N 
Experimental pre-test 45.64 4.62 174 
 Post-test 74.18 7.80 26.01 
Control pre-test 45.02            5.32 186 
 Post-test 48.17        6.16  

 
From table 1, the mean achievement scores of students in the experimental 

group was found to be 74.18 while that of students in the control group was 48.17, 
giving a difference of the 26.01 in favour of the experimental group students. These 
students taught social studies using the cooperative learning approach performed 
significantly better than their counterparts who were taught using conventional (lecture) 
method. 
 
Research Question Two: How does the use of cooperative learning approach influence 
achievement of students with different learning abilities in social studies?  
 
Table 2: Mean and Standard Deviation of the Post Social Studies Achievement 
Test (SSAT) Scores of Students of Different Leaning Abilities 

Abilities level Post-test SD N 

High 74.46 7.74 86 
Average 73.15 7.69 58 
Low 75.36 7.97 30 

 
The mean achievement scores in Table 2 show that students with high learning 

ability had a mean score of 74.46 and standard deviation of 7.74 and students with 
average learning ability had a mean score of 73.15 and standard deviation of 7.69, while 
students with low learning ability had a mean achievement score of 75.36 and standard 
deviation 7.97. Thus, the students with low learning ability perform better than the 
students with high and average abilities, when cooperative approach is used in teaching 
social studies. 
 
Testing of Hypothesis 
Hypothesis One: There is no significant difference between the achievements of 
Secondary school students taught social studies using cooperative learning approach 
and those taught using convention approach, was tested using data in Table 3 
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Table 3: Summary of Analysis of Covariance (ANCOVA) on Social Studies 
Achievement test 
(SSAT) Scores of Experimental and Control Group 
Source of 
variation 

Sum of 
squares 

DF Mean square Fcal Fcrit 

Between 
groups 

10612.114 1 10612.114 4.62 4.62 

Within groups 607.187  303.59   

 
The null hypothesis 1 (Ho,) was rejected. This is shown in Table 3, it was 

observed that Fcal was 34.955 against a critical F (Fcrit) which is 4.62 for 1 and 358 
degree of freedom (df) with respect to the two teaching methods used. There is a 
significant difference between the achievement scores of the two groups. The 
experimental group achieved higher than the control group. 
 
Hypothesis Two: There is no significant difference between the achievements of 
secondary school students with different learning abilities taught social studies using 
cooperative learning approach. The analysis of data generated is shown in Table 4 
below.  
 
Table 4: Summary of Analysis of Covariance (ANCOVA) on Social Studies 
Achievement Test (SSAT) Scores of Students with Different Ability Levels Taught 
Social Studies Using Cooperative Learning Approach 

Source of Variation Sum of square df Mean square Fcal Fcrit 

Between groups 10612.114 1 10612.114 3.047 4.62 

Within groups 10446.913  3482.304   

 
From Table 4, it was observed that Fcrit is 4.62 as against FCai, which is 3.047. 

The F calculated is lower than F- critical, hence, was not significant with respect to 
high, average and low students taught social studies using cooperative approach only. 
Therefore, the null hypothesis 2 (Ho2) was accepted, there is no significant difference 
between the achievement of students with different ability levels taught social studies 
using cooperative approach. 
 
Discussion of Findings 
Social Studies Achievement using Cooperative Learning 

The result of the study in Table 1 shows that the mean achievement gain scores 
of students taught social studies using cooperative learning approach and the 
conventional method are 28.54 and 3.15 respectively. From the findings, it is revealed 
that the use of cooperative approach in the teaching of social studies has significant 
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effect on student achievement. The students taught social studies using cooperative 
learning approach achieved significantly better than those taught the same concepts 
using conventional lecture teaching method. 

This therefore implies that the cooperative teaching - learning strategy used on 
the treatment enhanced the achievement of students in social studies. This result is in 
agreement with the findings of Emenyeonu (2011) and Adeyemi (2008) who showed 
that students exposed to cooperative learning strategies performed better than the their 
counterparts, 

The unique characteristic of this cooperative learning approach helped to 
enhance students' achievement. For example, the cooperative learning strategy involves 
positive interdependence, individual accountability, face -to face primitive interaction, 
social skills and group processing (Brown & Cienffetelli, 2009). Cooperative learning 
strategy develop higher level thinking skills, increases pupils satisfaction with the 
learning, promotes a positive attitude toward the subject matter, develops oral 
communication skills and develops social interaction skills (Esther, Okabia & Ukadike, 
2006). 
 
The Influence of the Cooperative Learning Approach on Achievement of Students 
with Different Learning Abilities in Social Studies 

The result in table 2 reveals that students with high ability had a mean score of 
74.46, students with average learning ability had a mean score of 73.15, while students 
with low learning ability had a mean achievement score of 75.36. the students with low 
learning ability performed better than the student with high and average abilities, when 
cooperative learning approach was used in teaching social studies, but a test of 
hypothesis 2 (H02 in table 4) shows no significant difference. 

This agrees with Adesioji (2008) that there was no significant difference in the 
performance of students in the different ability levels after the problem-solving 
treatment, while Adeyemi (2010) showed that students' ability levels have significant 
influence on problem-solving tasks. In support of this, Akinsola and Igwe (2002) found 
that the high ability group achieved the highest mean score followed by the average 
ability and then lastly the low ability group with respect to the selected concept in 
chemistry, using meta-cognitive strategy. 

In the same vein, Achor (2002) and Uyoata (2002) found that students' 
cognitive ability levels affect their achievement in sciences. However, this study has 
shown that low ability group students performed better than the high ability group who 
in turn did better than the average ability group students with respect to the use of 
cooperative learning approach, but not significant. This implies that the use of 
cooperative learning strategy removes disparity in the achievement of students in social 
studies. 
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Conclusion 
The study investigated the ability level as a determinant of effectiveness of 

cooperative learning on achievement of social studies students. It focused on the 
influence of variable such as ability level on the achievement of social studies students 
taught using the corporative learning. The result indicated that the use of cooperative 
learning enhanced students' achievement in social studies. The use of cooperative 
approach removes disparity in the performance of high ability, average as well as low 
ability students in social studies. 
 
Recommendations 
1. Social studies teachers should be encouraged to attend seminars, workshops 
and conferences on innovative approaches such as cooperative learning as this was seen 
to enhance students' achievement in social studies than the lecture method. 
2. Students should be encouraged to show greater interest in participation. They 
should learn to be autonomous, ask questions of all kinds to find out and then construct 
their new knowledge, creative and innovative in their learning. 
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